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Humans have been migrating throughout every place and time in our history. Since 
migration touches every part of life, it is relevant to almost any subject matter. The Teaching 
U.S. Immigration Series was created to make it easy for you to explore and incorporate 
immigration as it relates to the social studies topics you are already teaching.

In a secondary-level study of the Civil War, an entirely internal conflict as it is typically 
understood, the contributions and perspectives of immigrants are easy to overlook. With 
this guide, we closely examine the immigration landscape of the time period and how 
immigrants and immigration affected national politics and events in significant ways.
Both of the lesson plans, “The Know-Nothing Party and Nativism” and “Immigrant Soldiers 
in the Civil War,” are designed to be flexible and adaptable based on the needs of your class, 
offering options such as multiple leveled texts and supporting both in-person and online 
class activities. Additionally, each lesson includes suggested resources for further exploration.

In the middle and late 1800s there was a significant wave of immigration to the United States, 
especially from European countries such as Ireland and Germany. The lessons in this guide 
are designed to be placed anywhere in an existing scope and sequence that works for the 
class, but both assume some knowledge of the historical context. If students need a refresher 
on immigration of the time period, we recommend, “Irish and German Immigration 
Overview,” a short reading from Khan Academy. If needed, this could be assigned as 
homework the night before the lesson or read together at an appropriate point in either 
lesson.

The lesson “The Know-Nothing Party and Nativism” asks students to interrogate nativism, 
learn about its roots in the U.S., and consider how they might recognize and counteract it 
today. The two political parties in the U.S. at the time were early versions of the Republican 
and Democratic parties of today, and students may need a reminder that both parties have 
evolved significantly since then. The Republican Party, the party of Abraham Lincoln and 
of the anti-slavery movement, also housed an anti-immigration movement, and many 
immigrants grappled with this tension while finding their place in the political landscape. 
During this major immigration wave, a third party briefly emerged, a firmly nativist and 
nationalist party called the Know-Nothing Party. Before dissolving during the Civil War 
with its members mostly absorbing into the Republican Party, the Know-Nothing Party had 
lasting effects on American politics.

Introduction

https://bit.ly/3JnoUn3
https://bit.ly/3JnoUn3


Introduction

“Immigrant Soldiers in the Civil War” invites students to think about the meaning of loyalty 
and hypothesize about reasons immigrants might have had for volunteering to fight for their 
new country, as hundreds of thousands did. Many Irish and German immigrants arrived with 
experiences of revolution and upheaval in their home countries, and they brought those 
perspectives to the American Civil War. Not all immigrants in that time period came from 
Ireland, Germany or England. An extension project with suggested resources asks students to 
research and present about the experiences of non-European immigrants in the Civil War.

A supplementary resource, “11 Foreign-Born Heroes in the Civil War,” profiles 11 historical 
figures with an impact on the war’s outcome and includes questions for discussion and 
further learning. This resource can be used alone or with either lesson. It could be a starting 
point for students to learn more about the connections between the Civil War and global 
politics, conflicts and ideologies of the time period.

For a deeper dive into 
immigration during 
this time period,
check out Teaching Chinese 
Immigration in the 19th Century: 
Lesson Plans and Resources.
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https://bit.ly/38R2pKl
https://bit.ly/38R2pKl
https://bit.ly/38R2pKl
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Educator Notes
In this lesson, students will consider nativism as a political movement originating in the 
19th century and continuing in some forms today. According to Merriam-Webster, nativism 
is the policy of favoring native inhabitants as opposed to immigrants, and is distinct from  
nationalism, loyalty and devotion to a nation and patriotism, love for or devotion to one’s 
nation. Nativism is understood in this lesson to be political policy informed by xenophobia, 
the fear and hatred of strangers or foreigners or of anything that is strange or foreign 
(Merriam-Webster).

Beginning with an introductory gallery walk of primary source images, students explore 
stereotypes about immigrants from that time period. If students need clarifications on the 
meaning of stereotype, consider carefully before using or eliciting examples of stereotypes to 
avoid taking the discussion in a direction harmful to marginalized students. Some common 
and easy-to-debunk stereotypes, such as the ideas that older adults are not good with 
technology or that all teenagers are addicted to social media, might suffice before returning 
to the content.

A short video introduces students to the basic facts of 19th century nativism before they 
tackle a more challenging secondary source about the topic. In this resource, there are three 
options for articles with similar content but different lengths and levels of complexity. Feel 
free to choose one that works best for the class, divide students into groups at different levels 
to read and discuss together, or assign different articles to individual students.

In the response questions and closing discussion, students will analyze the nativist 
movement in the 19th century and make connections to nativism today.

Lesson One
The Know-Nothing Party and Nativism

https://bit.ly/3vaEmO6
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Lesson One: The Know-Nothing Party and Nativism

Lesson Plan:
The Know-Nothing Party and Nativism

Objectives
 ■ Students will examine primary source images to identify stereotypes of immigrants in the 19th 

century.

 ■ Students will understand and define nativism as a political viewpoint.

 ■ Students will read and respond to an article about the Know-Nothing Party.

 ■ Students will make connections between 19th century politics and modern nativism. 

Guiding Question
 ■ How did stereotypes, fear and nativism shape political views in the 19th century? 

Common Core Standards
Grades 6-8

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies.

CCSS.ELA-LITERACY.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently.

(Continued on next page)

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Common Core Standards (continued)
Grades 9-10 (continued)

CCSS.ELA-LITERACY.RH.9-10.1 
Cite specific textual evidence to support analysis of primary and secondary sources, attending to 
such features as the date and origin of the information.

CCSS.ELA-LITERACY.RH.9-10.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of how key events or ideas develop over the course of the text. 

CCSS.ELA-LITERACY.RH.9-10.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
describing political, social or economic aspects of history/social science.

CCSS.ELA-LITERACY.RH.9-10.9 
Compare and contrast treatments of the same topic in several primary and secondary sources.

CCSS.ELA-LITERACY.RH.9-10.10 
By the end of grade 10, read and comprehend history/social studies texts in the grades 9-10 text 
complexity band independently and proficiently.

Grades 11-12
CCSS.ELA-LITERACY.RH.11-12.1 
Cite specific textual evidence to support analysis of primary and secondary sources, connecting 
insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-LITERACY.RH.11-12.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary that makes clear the relationships among the key details and ideas.

CCSS.ELA-LITERACY.RH.11-12.4 
Determine the meaning of words and phrases as they are used in a text, including analyzing how 
an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison 
defines faction in Federalist No. 10).

CCSS.ELA-LITERACY.RH.11-12.9 
Integrate information from diverse sources, both primary and secondary, into a coherent 
understanding of an idea or event, noting discrepancies among sources.

CCSS.ELA-LITERACY.RH.11-12.10 
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text 
complexity band independently and proficiently.

Lesson One: The Know-Nothing Party and Nativism

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
http://www.corestandards.org/ELA-Literacy/RH/9-10/10/
http://www.corestandards.org/ELA-Literacy/RH/11-12/1/
http://www.corestandards.org/ELA-Literacy/RH/11-12/2/
http://www.corestandards.org/ELA-Literacy/RH/11-12/4/
http://www.corestandards.org/ELA-Literacy/RH/11-12/9/
http://www.corestandards.org/ELA-Literacy/RH/11-12/10/
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Materials
 ■ Images for student viewing (as a gallery walk, display board, digital image gallery, etc.). 

Printable versions of these suggested images are provided at the end of this lesson plan. There 
is also a printable handout with QR codes for these images in the Print-Friendly Guide to 
Resources section at the end of this resource.

 ▶ The Usual Irish Way of Doing Things (The Ohio State University, Billy Ireland Cartoon Library and 
Museum)

 ▶ Irish Mobs Attacking Police Officers (Young American Republic)

 ▶ The American River Ganges (Wikimedia Commons)

 ▶ Mortar of Assimilation Citizenship 1889 (Wikimedia Commons)

 ▶ The High Tide of Immigration-A National Menace (The Ohio State University, Billy Ireland 
Cartoon Library and Museum

 ▶ Irish Whiskey and Lager Bier (The Civil War Era)

 ▶ Bravo, Bravo! (Catholic Historical Research Center)

 ■ A way to view the Nativism video on YouTube

 ■ A printout of or access to one of the articles listed below for each student. Articles are listed from 
least to most complex.

 ▶ Know-Nothing Party (Ohio History Central)

 ▶ The Know-Nothings (Baltimore County History Labs Program)

 ▶ How the 19th-Century Know Nothing Party Reshaped American Politics (Smithsonian Magazine)

 ■ Physical or electronic copies of the worksheet Nativism and the Know-Nothing Party, available 
at the end of this lesson.

Lesson One: The Know-Nothing Party and Nativism

https://bit.ly/3uugR3i
https://bit.ly/3NUNIWZ
https://bit.ly/3LRuBez
https://bit.ly/3746oTE
https://bit.ly/3v9t3Wl
https://bit.ly/3KpNK6W
https://bit.ly/3KwDzxB
https://bit.ly/37D9aig
https://ohiohistorycentral.org/w/Know-Nothing_Party
https://bit.ly/3vbtoI8
https://bit.ly/37xQ0uj
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Activities
Opening:

Share with students the Images for Student Viewing as a gallery walk, display board, digital image 
gallery, etc. Use the format that works best for your classroom set-up.

Ask students to think and write silently about the images: What do you notice? What questions do 
you have? 

Give students context:
“In 1870-1900 there was a significant wave of immigration to the United States, especially from 
Ireland and Germany, and not everyone accepted the new arrivals. These are political cartoons from 
that time period that showed and spread stereotypes of these immigrants.”

If needed, define stereotype: a simplified belief about a category of people.

Return to the images. Ask students to turn and talk to a partner 
or small group for each question, and then come together and 
discuss as a class:

1. What stereotypes do you see in these images?

2. What purposes did these cartoons have?

3. What effects might these stereotypes have had on 
readers in the 19th century?

4. What messages are these cartoons trying to send? 

Watch and define:
Tell students that the rise in immigration in the 19th century also led to a rise in nativism. Let 
students know that they’ll be watching a short (two-minute) video about nativism and their tasks 
are: 1) define nativism, and 2) identify three reasons some people in the United States were against 
immigration.

Play the video for students (depending on the age of your students, consider playing it two or three 
times), and discuss and clarify student answers.

1. Nativism: the favoring of people born in a country over immigrants, or hostility toward 
immigrants.

2. Reasons some Americans in the 19th century were against immigration:

 ▶ Economic: fear of losing their jobs

 ▶ Views of immigrants as bringing crime and poverty

 ▶ Religious prejudice (against Catholics and Jews)

(Continued on next page)

Lesson One: The Know-Nothing Party and Nativism

stereotype
(noun)
a simplified belief 
about a category 
of people

https://bit.ly/37D9aig
https://bit.ly/37D9aig
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Activities (continued)
Watch and define (continued):

Let students know they’ll be reading a text about a political party that was based on this 19th 
century nativism. While they read, they should keep in mind these three reasons behind nativist 
feelings and think about how stereotypes affect politics and ideas of what it means to be American.

Distribute one of the three articles to students and give them time to read and respond to the 
questions. Reading response questions for individual or group work:

1. What were the political views of the nativists?

2. What did you learn about the decline of the Know-Nothing party?

3. What did the popularity of the Know-Nothings and other nativist groups reveal about the 
bias of some American citizens during that time? How do you think they would define 
“American”?

Questions for whole class discussion (adapt as needed):

 ▶ How do you see fear playing a role in politics in the 19th century? Politics today?

 ▶ How were stereotypes about immigrants in the 19th century used to shape people’s political 
views? What stereotypes about different groups do you see affecting politics today?

 ▶ Do we still see nativism today? If so, how is it similar to or different from nativism of the 19th 
century?

Closing:
Create a list as a class, ideally on a large sheet of paper or something that can remain visible or be 
shared. Work with students to generate ideas for each of the following questions:

1. How can we recognize nativism today?

2. What can we do to counter nativism?

Lesson One: The Know-Nothing Party and Nativism
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More Resources
Lesson One: The Know-Nothing Party and Nativism

Immigration versus Nativism
Lesson plan by Emerging America that uses primary sources, including music 
and political cartoons, to understand nativism in the 19th century. Writing 
rubric and Universal Design for Learning Chart are included. Grades 9-12. 
https://bit.ly/3kDMu4L

Analyzing Anti-Immigrant Attitudes in Political Cartoons
A lesson plan covering nativism in political cartoons from Re-imagining 
Migration. 
https://bit.ly/3vKlsPu

The Know-Nothing Party
An in-depth article on the Know-Nothing Party featuring primary sources, 
part of a Villanova University library exhibit titled “Chaos in the Streets! The 
Philadelphia Riots of 1844.” 
https://bit.ly/3OVXvf U

When America Despised the Irish: the 19th Century’s Refugee Crisis 
An article on the causes and effects of Irish immigration with images from 
History.com.
https://bit.ly/3MTbjFU

Know-Nothings: Chronicling America 
A sampling of articles from historic newspapers on the topic of the Know-
Nothing Party from the Library of Congress.
https://bit.ly/3LMzQMK

https://bit.ly/3kDMu4L
https://bit.ly/3vKlsPu
https://bit.ly/3OVXvfU
https://bit.ly/3MTbjFU
https://bit.ly/3LMzQMK
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Lesson One: The Know-Nothing Party and Nativism

Nast, T. (1871, September 2) The usual Irish way of doing things. [Cartoon] Harper’s Weekly.
Retrieved from The Ohio State University Billy Ireland Cartoon Library and Museum:  
https://bit.ly/3uugR3i

Materials: Images for student viewing

https://bit.ly/3uugR3i
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Rotate paper 90 degrees clockwise to view image properly.
Nast, T. (1863, August 1) Irish mobs attacking police officers. [Cartoon] Harper’s 
Weekly. Retrieved from Young American Republic: https://bit.ly/3NUNIWZ

Lesson One: The Know-Nothing Party and Nativism

https://bit.ly/3NUNIWZ
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Rotate paper 90 degrees clockwise to view image properly. 
Nast, T. (1875, May 8) The American River Ganges. [Cartoon] Harper’s Weekly. 
Retrieved from Wikimedia Commons: https://bit.ly/3LRuBez

Lesson One: The Know-Nothing Party and Nativism

https://bit.ly/3LRuBez
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Lesson One: The Know-Nothing Party and Nativism

Taylor, C. J. (1889, June) The mortar of assimilation—And the one element that won’t mix. 
[Cartoon] Puck. Retrieved from Wikimedia Commons: https://bit.ly/3746oTE

https://bit.ly/3746oTE
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Rotate paper 90 degrees clockwise to view image properly. 
Dalrymple, L. (1903, August 22) The high tide of immigration—A national menace.
[Cartoon] Judge. Retrieved from The Ohio State University Billy Ireland Cartoon
 Library and Museum: https://bit.ly/3v9t3Wl

Lesson One: The Know-Nothing Party and Nativism

https://bit.ly/3v9t3Wl
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Rotate paper 90 degrees clockwise to view image properly.  
Irish Whiskey and Lager Bier. (n.d). [Cartoon]
 Retrieved from The Civil War Era: https://bit.ly/3KpNK6W

Lesson One: The Know-Nothing Party and Nativism

https://bit.ly/3KpNK6W
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Lesson One: The Know-Nothing Party and Nativism

Nast, T. (1871, July 29) Bravo, Bravo! [Cartoon] Harper’s Weekly. 
Retrieved from Catholic Historical Research Center Digital Collections: https://bit.ly/3KwDzxB

https://bit.ly/3KwDzxB


Name

Part A: Video
1. Define nativism. 

 
 

2. Identify three reasons some people in the United States were against immigration.

 ▶   

 ▶   

 ▶   
 

Part B: Reading
1. What were the political views of the nativists?  

 
 
 
 
 

2. What did you learn about the decline of the Know-Nothing party? 
 
 
 
 
 

3. What did the popularity of the Know-Nothings and other nativist groups reveal about the bias of some 
American citizens during that time? How do you think they would define “American”? 

Class Date

Worksheet: Nativism and the Know-Nothing Party

WorksheetLesson One: The Know-Nothing Party and Nativism
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Educator Notes
Students will consider the perspectives and motivations of immigrant soldiers who chose 
to fight in the Civil War, an internal conflict in their new country. This lesson focuses on 
immigrant students in the Union, as roughly one quarter to one third of the Union army was 
foreign-born, compared with just five percent of Confederate soldiers. The opening activity, 
any version of Four Corners that works for your classroom setup, invites students to consider 
assumptions and beliefs about loyalty to a place, such as a hometown. Personalize these 
statements by connecting them to local communities and neighborhoods, even sports teams. 
Can people who have moved be fans of the old local team, the new local team or both? 
Give space for students to share their own stories, and help students use these examples to 
dismantle the notion that immigrants aren’t as loyal to their new country as those who were 
born there.

Students will engage with a gallery walk of primary sources to investigate and form 
hypotheses in response to the guiding question, “Why did some immigrants choose to fight 
in the Civil War?” and then check their theories by reading an article by a Civil War historian. 
Suggested written reflection questions ask students to critically analyze the effect or 
importance of including immigrant perspectives and contributions to our understanding of 
Civil War history.

For those wishing to make connections between this history and the present, the More 
Resources section contains some suggested articles and fact sheets about immigrants in the 
military today.

Lesson Two
Immigrant Soldiers in the American Civil War

https://bit.ly/3vaEJrY
https://bit.ly/3vaEmO6
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Lesson Two: Immigrant Soldiers in the American Civil War

Lesson Plan:
Immigrant Soldiers in the American Civil War

Objectives
 ■ Students will examine primary sources to draw conclusions about immigrant soldiers’ 

motivations for enlisting during the Civil War.

 ■ Students will read an expert secondary source about immigrants in the Civil War and respond in 
writing.

 ■ Students will form and defend an opinion about the importance of including immigrant 
perspectives and contributions in histories of the Civil War. 

Guiding Question
 ■ Why did some immigrants choose to fight in the Civil War? 

Common Core Standards
Grades 6-8

CCSS.ELA-LITERACY.RH.6-8.1 
Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.ELA-LITERACY.RH.6-8.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-LITERACY.RH.6-8.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
specific to domains related to history/social studies.

CCSS.ELA-LITERACY.RH.6-8.9 
Analyze the relationship between a primary and secondary source on the same topic

CCSS.ELA-LITERACY.RH.6-8.10 
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 
complexity band independently and proficiently.

(Continued on next page)

http://www.corestandards.org/ELA-Literacy/RH/6-8/1/
http://www.corestandards.org/ELA-Literacy/RH/6-8/2/
http://www.corestandards.org/ELA-Literacy/RH/6-8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/9/
http://www.corestandards.org/ELA-Literacy/RH/6-8/10/
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Common Core Standards (continued)
Grades 9-10 (continued)

CCSS.ELA-LITERACY.RH.9-10.1 
Cite specific textual evidence to support analysis of primary and secondary sources, attending to 
such features as the date and origin of the information.

CCSS.ELA-LITERACY.RH.9-10.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary of how key events or ideas develop over the course of the text. 

CCSS.ELA-LITERACY.RH.9-10.4 
Determine the meaning of words and phrases as they are used in a text, including vocabulary 
describing political, social or economic aspects of history/social science.

CCSS.ELA-LITERACY.RH.9-10.9 
Compare and contrast treatments of the same topic in several primary and secondary sources.

CCSS.ELA-LITERACY.RH.9-10.10 
By the end of grade 10, read and comprehend history/social studies texts in the grades 9-10 text 
complexity band independently and proficiently.

Grades 11-12
CCSS.ELA-LITERACY.RH.11-12.1 
Cite specific textual evidence to support analysis of primary and secondary sources, connecting 
insights gained from specific details to an understanding of the text as a whole.

CCSS.ELA-LITERACY.RH.11-12.2 
Determine the central ideas or information of a primary or secondary source; provide an accurate 
summary that makes clear the relationships among the key details and ideas.

CCSS.ELA-LITERACY.RH.11-12.4 
Determine the meaning of words and phrases as they are used in a text, including analyzing how 
an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison 
defines faction in Federalist No. 10).

CCSS.ELA-LITERACY.RH.11-12.9 
Integrate information from diverse sources, both primary and secondary, into a coherent 
understanding of an idea or event, noting discrepancies among sources.

CCSS.ELA-LITERACY.RH.11-12.10 
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text 
complexity band independently and proficiently.

Lesson Two: Immigrant Soldiers in the American Civil War

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
http://www.corestandards.org/ELA-Literacy/RH/9-10/10/
http://www.corestandards.org/ELA-Literacy/RH/11-12/1/
http://www.corestandards.org/ELA-Literacy/RH/11-12/2/
http://www.corestandards.org/ELA-Literacy/RH/11-12/4/
http://www.corestandards.org/ELA-Literacy/RH/11-12/9/
http://www.corestandards.org/ELA-Literacy/RH/11-12/10/
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Materials
 ■ Setup for a Four Corners or similar activity. Prepare labels for the four corners of the room 

reading “Strongly Agree,” “Agree,” “Disagree,” and “Strongly Disagree.” Suggestions for virtual 
alternatives are given in the Activities section.

 ■ Civil War posters from the New-York Historical Society for student viewing (as a gallery walk, 
display board, digital image gallery, etc.). Printable versions of these suggested images are 
provided at the end of this lesson plan. There is also a printable handout with QR codes for 
these images in the Print-Friendly Guide to Resources section at the end of this resource.

 ▶ Armée du general F. Sigel. Avis aux etrangers les Francais, Italiens, Allemands, Espagnols et les autres 
etrangers peuvent s’enroler dans un regiment actuellement en campagne dans la Virginie 

 ▶ Das Sechste Senatorial-Distrikt Regiment, Perkin’s Rifles, Oberst W. Mayer. Hauptquartier: 46 & 
48 East Houston Str. Eine seltene Gelegenheit für activen Dienst! Dieses Regiment wird speziell für 
General Sigel 

 ▶ Metropolitan New-York Cavallerie! Kommt! Tretet ein! Lasst euch nicht zwingen! Rekruten verlangt! 
Für dieses neue Regiment. 

 ▶ Garibaldi guard! Patrioti Italliani! Honvedek! Amis de la liberte! Deutsche Freiheits Kaempfer! 
Appeal! 

 ▶ Spinola’s Empire Brigade! Bounty! Bounty! 100 dollars Ver. St., wovon 25 dollars voraus bezahlt 
werden! 50 dollars Staat New-York, wird bei der Einmusterung bezahlt. 

 ▶ Deutsche Jäger-Eliten-Compagnie! Drittes Regiment, Spinola’s Empire Brigade, commandirt von 
Colonel F.X. Braulick und Lieut. Colonel Leverich 

 ▶ Corcoran’s Irish Legion! Remember Fontenoy! Sarsfield Guard! Irishmen, remember the city of the 
violated treaty! 2d Regiment, Corcoran’s Irish Legion! Col. Peter McDermott. Irishmen, you are now 
training to meet your English enemies! 

 ■ Copies of or access to the Primary Source Analysis Tool (Library of Congress) or other space for 
students to take notes

 ■ Copies of or access to the article The Civil War Was Won by Immigrant Soldiers (TIME)

 ■ Copies of or access to Article Analysis Worksheet: The Civil War Was Won by Immigrant Soldiers

 ■ Copies of or access to Response Worksheet: Immigrant Soldiers in the Civil War

Lesson Two: Immigrant Soldiers in the American Civil War

https://bit.ly/3vaEJrY
https://bit.ly/3KBGOE4
https://bit.ly/3KBGOE4
https://bit.ly/37A6Us8
https://bit.ly/37A6Us8
https://bit.ly/37A6Us8
https://bit.ly/3xnQxtF
https://bit.ly/3xnQxtF
https://bit.ly/3v9aGRF
https://bit.ly/3v9aGRF
https://bit.ly/3E0sXEy
https://bit.ly/3E0sXEy
https://bit.ly/35ZOpNB
https://bit.ly/35ZOpNB
https://bit.ly/3urPZB0
https://bit.ly/3urPZB0
https://bit.ly/3urPZB0
https://bit.ly/3uqIYAG
https://time.com/3940428/civil-war-immigrant-soldiers/
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Activities
Opening:

Set up a Four Corners activity by labeling the four corners of the room Agree, Somewhat Agree, 
Somewhat Disagree, Disagree. (Alternatively, use one long wall or line as a single Agree/Disagree 
spectrum and let students choose places on the line rather than corners for this activity.) This 
format can be replicated virtually using a platform like Google Jamboard, or simply by asking 
students to type their stance in the chat box or hold up one to four fingers. 

Begin by asking a few students to define loyalty. Push their definitions by asking, “What does it 
mean to be loyal to a place?” Let them know that they’ll be responding to statements about loyalty, 
specifically about loyalty to places, and that they should move to the spot that best represents their 
opinion about the statement. Read each statement, allow time for movement and then call on 
students from various perspectives to discuss. Encourage students to use personal and/or historical 
examples.

 ▶ Loyalty doesn’t change. 

 ▶ People are loyal to the place they are born.

 ▶ People are loyal to the place they live. 

 ▶ People can be loyal to several places at once. 

 ▶ It’s possible to prove loyalty.

 ▶ It’s necessary to prove loyalty.

After students have returned to their seats, let them know that today they’ll be learning about the 
contributions of immigrants in the Civil War. Hundreds of thousands of immigrants fought in the 
Civil War, even though many U.S.-born citizens questioned their loyalty to their new home. 

Give students context:
Share with students the Civil War posters (on a display board, as a gallery walk, with copies at tables 
or as a digital image gallery, etc.). Ask students to view the images silently and take notes on their 
own or in an organizer like the Library of Congress’ Primary Source Analysis Tool. If students are 
taking their own notes, ask them to divide their notes into Observations, Reflections and Questions. 

Come together and ask students to share what they noticed. If students are unfamiliar with the 
word “bounty,” encourage them to use context clues to determine its meaning before supplying the 
definition, “a sum of money paid to a soldier upon enlisting.” This practice was outlawed in 1917.

Guide students toward making a list of possible answers to the question, “Why would immigrants 
to the U.S. volunteer to fight in a civil war?” Let students know that they should keep this list in 
mind as they read an article by a Civil War historian.

(Continued on next page)

Lesson Two: Immigrant Soldiers in the American Civil War

https://bit.ly/3uqIYAG
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Activities (continued)
Reading and Response:

Share with students the TIME article, The Civil War Was Won by Immigrant Soldiers. Have students 
read the article independently, in pairs, or as a class, and refer back to see which of their hypotheses 
for immigrant soldier motivations are confirmed by the article. 

Have students complete the Article Analysis Worksheet: The Civil War Was Won by Immigrant Soldiers 
(modify based on grade and skill level):

1. Why did so many immigrants fight in the Civil War? 

2. What prejudices did Americans hold against foreign-born soldiers?

3. Why are the stories of immigrant soldiers often left out of the Civil War narrative? 

4. What might have been the ideological similarities or differences between U.S.-born and 
foreign-born soldiers who volunteered to fight for the Union?

Closing:
Ask students to complete the Response Worksheet: Immigrant Soldiers in the Civil War (adapt as 
needed). Consider giving students one or both options and adding other supports or requirements 
as necessary.

Much of the time, the Civil War is told as a story exclusively of Americans fighting with and against 
other Americans. Choose one question to respond to: 

a. How does including immigrant perspectives and contributions change our 
understanding of this history?

b. Why is it important that immigrant perspectives and contributions are included in the 
way this history is retold and taught?

Lesson Two: Immigrant Soldiers in the American Civil War

https://time.com/3940428/civil-war-immigrant-soldiers/
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Extension: Research Project
Most immigrants in the years leading up to the Civil War came from Ireland, England and Germany, 
and most enlisted soldiers were white European immigrants. However, there was also immigration 
from China, Mexico, several Caribbean islands and Hawaii, which was an independent nation at 
that time. Ask students to conduct short research projects and present to their peers what they 
learn about the involvement of non-European groups in the Civil War. Some possible resources 
include: 

 ▶ Books by the National Park Service (full text linked below):

 ▶ Hispanics and the Civil War

 ▶ Asians and Pacific Islanders and the Civil War

 ▶ Native Americans and the Civil War

 ▶ Latino Patriots in American Military History, a bilingual (English/Spanish) collection 
(Smithsonian Latino Center)

 ▶ Historian Recounts Role of Chinese Americans Who Fought in US Civil War (VOA)

 ▶ “Mulatto, Indian, Or What”: The Racialization Of Chinese Soldiers And The American Civil War (The 
Gettysburg College Journal of the Civil War Era)

 ▶ Hispanic Americans in the Civil War (American Battlefield Trust)

Lesson Two: Immigrant Soldiers in the American Civil War

https://www.nps.gov/civilwar/books.htm
https://bit.ly/38vl6TM
https://bit.ly/3LVMVDa
https://bit.ly/3jq78EY
https://s.si.edu/3LT3Kii
https://bit.ly/3xyiYW7
https://bit.ly/38GhwXb
https://bit.ly/35ZODEr
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More Resources

Present-Day Immigrants in the Military 

Lesson Two: Immigrant Soldiers in the American Civil War

Impact of German Immigrants in the Civil War
Primary source-based lesson plan for grade 4, grade 8 and high school from 
OzarksCivilWar.org (Community & Conflict: The Impact of the Civil War in the 
Ozarks).
https://bit.ly/3vIKLSh

Non-Citizens in the U.S. 
Military Fact Sheet
Veterans for  
New Americans
https://bit.ly/3yaZAi4

New Americans in Our 
Nation’s Military
Center for American 
Progress
https://ampr.gs/3FjMuRi

Immigrants in the  
Military - A History of 
Service
Bipartisan Policy Center
https://bit.ly/3vHwmWf

Immigrant Veterans in 
the United States
Migration Policy Institute
https://bit.ly/3KJDiGO

Ethnic and Immigrant Troops in the Civil War 
C-SPAN Video (Nov. 13, 2020, 1 hour and 18 minutes)
https://bit.ly/37iTmBM

Immigrants in the Union Army 
Article and resources from Essential Civil War Curriculum
https://bit.ly/37YAA32

Immigrants and American Wars: The Irish Confederate Experience  
Article addressing why Irish Americans, who did not have a direct connection 
to slavery, chose to fight for the Confederacy. From the University of North 
Carolina Press.
https://bit.ly/3sbsRoW

https://bit.ly/3vIKLSh
https://bit.ly/3yaZAi4
https://ampr.gs/3FjMuRi
https://bit.ly/3vHwmWf
https://bit.ly/3KJDiGO
https://bit.ly/37iTmBM
https://bit.ly/37YAA32
https://bit.ly/3sbsRoW
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Lesson Two: Immigrant Soldiers in the American Civil War

Sigel, F., & Saviatti, E. (n.d.) Armée du general F. Sigel. [Poster] Baker & Godwin. 
Retrieved from the Collection of the New-York Historical Society: https://bit.ly/3KBGOE4

Materials: Images for student viewing

https://bit.ly/3KBGOE4
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Mayer, W. & Sigel, F. (n.d.) Das Sechste Senatorial-Distrikt Regiment. [Poster]. 
Retrieved from the Collection of the New-York Historical Society: https://bit.ly/37A6Us8

Lesson Two: Immigrant Soldiers in the American Civil War

https://bit.ly/37A6Us8
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Cropsey, J. W. (n.d.) Metropolitan New-York Cavallerie! Kommt! Tretet ein! Lasst euch 
nicht zwingen! Rekruten verlangt! Für dieses neue Regiment. [Poster]. Retrieved from 
the Collection of the New-York Historical Society: https://bit.ly/3xnQxtF

Lesson Two: Immigrant Soldiers in the American Civil War

https://bit.ly/3xnQxtF
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D’Utassy, F. G., Ripetti, A., & Waring, G. E. (n.d.) Garibaldi guard! Patrioti Italliani! Honvedek! 
Amis de la liberte! Deutsche Freiheits Kaempfer! Appeal! [Poster] Baker & Godwin. 
Retrieved from the Collection of the New-York Historical Society: https://bit.ly/3v9aGRF

https://bit.ly/3v9aGRF


Discover more resources at www.ilctr.org      30
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Claassen, P. J., Philips, H. W., & Winterbotham, J. R. (n.d.) Spinola’s Empire Brigade! 
Bounty! Bounty! 100 dollars Ver. St., wovon 25 dollars voraus bezahlt werden! 50 dollars Staat 
New-York, wird bei der Einmusterung bezahlt. [Poster]. Retrieved from the Collection of 
the New-York Historical Society: https://bit.ly/3E0sXEy

https://bit.ly/3E0sXEy


Discover more resources at www.ilctr.org      31

Lesson Two: Immigrant Soldiers in the American Civil War

Braulick, F. X., Leverich, L., Dittrich, H., Lafontaine, L. (n.d.) Deutsche Jäger-Eliten-
Compagnie! Drittes Regiment, Spinola’s Empire Brigade, commandirt von Colonel F.X. Braulick 
und Lieut. Colonel Leverich. [Poster]. Retrieved from the Collection of the New-York 
Historical Society: https://bit.ly/35ZOpNB

https://bit.ly/35ZOpNB
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McDermott, P., Murphy, M. C., Gallagher, J., & Olone, H. (n.d.) Corcoran’s Irish Legion! 
[Poster] Baker & Godwin. Retrieved from the Collection of the New-York Historical 
Society: https://bit.ly/3urPZB0

https://bit.ly/3urPZB0


Name

1. Why did so many immigrants fight in the Civil War?  
 
 
 
 
 
 
 

2. What prejudices did Americans hold against foreign-born soldiers? 
 
 
 
 
 
 
 

3. Why are the stories of immigrant soldiers often left out of the Civil War narrative? 
 
 
 
 
 
 
 

4. [Extension] What might have been the ideological similarities or differences between U.S.-born and  
foreign-born Northern soldiers who volunteered to fight?

Class Date

Article Analysis Worksheet:
The Civil War Was Won by Immigrant Soldiers

WorksheetLesson Two: Immigrant Soldiers in the American Civil War



Name

Much of the time, the Civil War is told as a story exclusively of Americans fighting with and against other 
Americans. Choose one question to respond to: 

a. How does including immigrant perspectives and contributions change our understanding of this history? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

b. Why is it important that immigrant perspectives and contributions are included in the way this history is 
retold and taught?

Class Date

Response Worksheet:
Immigrant Soldiers in the Civil War

WorksheetLesson Two: Immigrant Soldiers in the American Civil War
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Educator Notes
This student-friendly resource summarizes the contributions of 11 foreign-born figures 
during the Civil War. It is designed to be easily distributed directly to students but could 
also inspire a short research project in the form of a written response, or digital or oral 
presentation. Regardless of how these heroes’ stories are explored, we encourage use of the 
discussion questions for a more dynamic and deeper engagement with the history.

It is important to note, or allow students to observe, that many of these famous figures were 
white men, as are the majority of the heroes who are remembered for their actions during 
the Civil War. In the unequal society of the time, only white men were typically able to pursue 
careers that would earn them these accolades, but every one of them was supported by 
women, enslaved people and/or others without whom the war could not have been waged 
at all. The demographic breakdown of the time period’s heroes is influenced by factors such 
as immigration and citizenship laws, lack of support for non-white or non-male volunteers 
enlisting and taking command, and whose stories are revered and remembered.

Asking students to critically examine society (both of the time period and today) and the 
way history is told will deepen their understanding of the content and its connection to the 
present day.

Discussion Questions
1. Choose one of these influential figures. What were their reasons for taking part in the 

Civil War? Were their reasons personal, influenced by their home country or both?

2. Though all of the people listed were born outside the United States, most were men of 
white, European descent.

a. What factors in the society of the time, and the recording or telling of history, led to 
this imbalance?

b. Are there other definitions of “hero” that would include those who contributed less 
visibly during the Civil War?

Supplement
Eleven Foreign-Born Heroes of the Civil War
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Federico Fernández Cavada (Cuba) 
Born in Cuba, Federico Fernández Cavada’s father died when he was 
young, and his mother, a native of Philadelphia, moved her family 
back to Pennsylvania to raise her sons. Back home after spending time 
learning civil engineering in Panama, Cavada became inspired by 
the issue of abolition, and he enlisted in the Union Army as a captain 
in 1861. He was detailed for duty as an engineer, riding in hydrogen 
balloons to sketch the positions of Confederate forces. Cavada rose to 
the rank of major and then colonel, but he was captured in 1863 and 
spent six months in a Confederate prison in Virginia where he spent 
his time writing a book about his brutal experience in that prison. 
Later, Cavada was appointed U.S. Consul to Cuba, until he resigned 
to fight in the Cuban revolution against Spain. Eventually becoming 
commander-in-chief of all Cuban forces, he was captured and 
executed by the Spanish in 1871.

Handout: 11 Foreign-Born Heroes of the Civil War

Edward Day Cohota (China)
As a young boy, Edward Day Cohota was befriended by an American 
ship captain, Sargent Day, and sailed around the world from China 
to Massachusetts. Cohota, taking the name of the ship he sailed on, 
was raised by the Day family. He falsified his age to enlist in the Union 
Army at the age of 15 and fought bravely in the infantry at several 
major battles, saving the life of a fellow soldier at the Battle of Cold 
Harbor. After the Civil War ended, Cohota returned to Massachusetts 
but was unable to find work, eventually reenlisting in the army 
and serving for 30 years. He married a Norwegian immigrant, Anna 
Halstensen, and had six children, but in 1912 his application for a 
homestead in Nebraska, where he lived and worked, was denied. 
Though he was a veteran, he was not allowed to become a citizen due 
to the Chinese Exclusion Act of 1882.

http://ilctr.org
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Tufve Nilsson Hasselquist (Sweden) 
Tufve Nilsson Hasselquist was born in Sweden in 1816. He was 
ordained in the Church of Sweden in 1839 and immigrated to the 
United States in 1852. He established the religious journal Hemlandet 
and became president of the Augustana Seminary in Illinois. As an 
influential leader in the Swedish immigrant community, Hasselquist 
engaged with national politics as editor of his journal, which became 
openly partisan. Though he was wary of the Republican Party’s 
association with the anti-immigrant Know-Nothing Party, he firmly 
established a stance against slavery and stood by the Union. Using 
his platform, he encouraged his fellow Swedes to support and vote 
for Republicans, and an estimated 4,000 Swedish volunteers fought 
in the Union Army during the Civil War.

Hans Christian Heg (Norway)
Hans Christian Heg immigrated to Wisconsin from Norway as a 
child in 1840. After a brief time in California during the Gold Rush, 
he returned to Wisconsin to manage the family farm and became 
active in local politics, joining the Republican Party. In 1859, Heg was 
elected state prison commissioner, using this position to promote 
vocational training over the punishment of prisoners. When the Civil 
War broke out in 1861, Heg was appointed colonel of a Scandinavian 
regiment, made up primarily of recent immigrants from Norway, 
Sweden and Denmark. Known as a skilled and brave leader, Heg was 
mortally wounded at the battle of Chicamauga, Georgia, in 1863, 
dying in a field hospital. A monument marks the spot where he was 
wounded.  

http://ilctr.org
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Hans Mattson (Sweden)  
Hans Mattson, born on a farm in Sweden, immigrated to the U.S. 
and founded a Swedish settlement in Minnesota. Strongly opposed 
to slavery, Mattson organized a company of soldiers from Sweden 
and Norway to fight for the Union. He served throughout the Civil 
War and rose from the rank of captain to colonel. After the war, 
Mattson worked as an immigration booster, welcoming Scandinavian 
new arrivals and eventually traveling to Europe to promote 
immigration to Minnesota. He proposed the creation of a state Board 
of Immigration and was named its first secretary. Mattson later 
became the state’s first Swedish elected official when he was elected 
secretary of state in 1870. 

Thomas Meagher (Ireland)
Thomas Meagher began his career as a young Irish revolutionary, 
helping to create the modern Irish flag and dedicating himself to 
Irish independence from Great Britain. His actions led to a sentence 
of life imprisonment in Australia, but he escaped and made his way 
to New York in 1852. He studied law and journalism and founded 
a newspaper called The Irish News. When the Civil War broke out, 
Meagher recruited Irish men to join the Union Army and served 
as captain of the New York volunteers. In 1861, he formed the Irish 
Brigade, which included both Irish Americans and soldiers from 
Ireland, and he was promoted to Brigadier General. After the war, 
he moved into politics and was appointed secretary and then acting 
governor of the Montana Territory, helping to create the state’s first 
constitution. 

http://ilctr.org
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Peter Osterhaus (Germany)   
Peter Osterhaus was born in Germany in 1823. He graduated from 
military school and participated in the failed German rebellion of 
1848, after which he fled the country along with many of his fellow 
revolutionaries. Osterhaus landed in Illinois, where he opened a 
store catering to the local German-American community. He later 
moved to St. Louis, Missouri, where he became involved in pro-Union 
politics, and he volunteered for the army when war broke out. He 
quickly rose from private to colonel and eventually to Major General 
of Volunteers, becoming known as a skilled commander and playing 
key roles in campaigns with both Gen. Grant and Gen. Sherman. 
After the war ended, Osterhaus served as Military Commander of the 
District of Mississippi and later the U.S. Consul to Lyon, France. 

Franz Sigel (Germany) 
One of the best-known foreign-born Union generals of the Civil War, 
Franz Sigel began his military career as a high-ranking revolutionary 
officer in the German Revolution of 1848. After immigrating to New 
York, Sigel was embraced by the German-American community 
as a war hero and local leader, taking a public stance against anti-
immigrant sentiments and against slavery. Sigel became an active 
member of the Republican Party, and immediately volunteered 
to join the Union Army when the Civil War began. Sigel became a 
colonel and then a brigadier general, supporting Union victories and 
inspiring other German-Americans to join and fight for their new 
country. 

http://ilctr.org


Robert John Simmons (Bermuda)   
A former clerk, Robert John Simmons joined the 
54th Massachusetts Volunteer Infantry Regiment, 
the Union’s first all-black regiment, formed by 
the abolitionist Governor of Massachusetts after 
the Emancipation Proclamation. Simmons was 
introduced to Francis George Shaw, father of the 
regiment’s colonel Robert Gould Shaw, by William 
Wells Brown, a prominent abolitionist and former 
slave. Wells described Simmons as “a young man 
of more than ordinary abilities who had learned 
the science of war in the British Army.”

The 54th regiment is known for its courage in leading the failed Union assault on Fort Wagner, South Carolina, 
in 1963. The hundreds of casualties included both Colonel Shaw and First Sergeant Simmons, who was captured 
and died of his wounds. The valor of Simmons and the 54th regiment encouraged the army to recruit more Black 
soldiers, a key part of the Union’s victory.
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The 54th Massachusetts Regiment.

The Storming of Fort Wagner 
by Kurz & Allison

http://ilctr.org


Marie Tepe (France)  
Born in France, Marie immigrated to the United States and married a 
tailor in Philadelphia. When her husband enlisted as a private in the 
27th Pennsylvania Infantry in 1861, Marie insisted on accompanying 
him to war. Marie marched with the regiment, sold supplies to 
the troops and tended to the wounded in field hospitals. Marie, 
nicknamed “French Mary,” carried her own pistol and participated in 
many battles, frequently within range of enemy fire. Despite taking 
a bullet in her ankle, she continued marching with her unit, and is 
considered the only enlisted woman at the Battle of Gettysburg. Her 
courage earned her the Kearny Cross in 1863, and she stayed with the 
Union Army throughout the war.
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August Willich (Germany) 
Beginning his life as an aristocrat in East Prussia (historically German, 
now part of Poland) and entering the Prussian military at a young 
age, Johann August Ernst von Willich came to believe that oppression 
of working people by a ruling class was unacceptable. He adopted 
a more common form of his name, August Willich, and became a 
carpenter and a socialist, later sailing for the U.S. and ending up 
in Cincinnati. When the Civil War broke out, Willich immediately 
enlisted alongside hundreds of German immigrants in Ohio, and as 
an experienced soldier he was soon given command of a German 
regiment. General Willich was known for his bravery and military 
prowess, as well as bold and innovative tactics on the battlefield, and 
he made significant contributions to the Union war effort. 

http://ilctr.org
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Biography of Federico 
Fernández Cavada
American Battlefield Trust
https://bit.ly/3rbv7Mz

The story of a Cuban-born veteran 
of the Civil War
Pennsylvania in the Civil War
https://www.penncivilwar.com/
post/adios-cuba

Federico Fernández Cavada

The Chinese Patriot
National Park Service 
https://bit.ly/38GGcyO

Biography of Edward  
Day Cohota
Cape Ann Museum
https://www.capeannmuseum.
org/edward-day-cohota

Edward Day Cohota

T.N. Hasselquist : the career and 
influence of a Swedish-American 
clergyman, journalist, and educator
Augustana Historical Society
https://bit.ly/3urJw9e

Biography of Tufve 
Nilsson Hasselquist
Spartacus Educational
https://spartacus-educational.
com/USAhasselquist.htm

Tufve Nilsson Hasselquist

Biography of Hans 
Christian Heg
National Park Service
https://www.nps.gov/people/
hans-heg.htm

Biography of Hans 
Christian Heg
Wisconsin Historical Society
https://bit.ly/3JpAP3z

Hans Christian Heg

Mattson, Hans (1832–1893)
MNopedia (Minnesota 
Encyclopedia)
https://bit.ly/3rfkYOY

Hans Mattson and Family - An 
Inventory of Their Papers at the 
Minnesota Historical Society
Minnesota Historical Society
https://bit.ly/3xfr8lZ

Hans Mattson

https://bit.ly/3rbv7Mz
https://www.penncivilwar.com/post/adios-cuba
https://www.penncivilwar.com/post/adios-cuba
https://bit.ly/38GGcyO
https://www.capeannmuseum.org/edward-day-cohota
https://www.capeannmuseum.org/edward-day-cohota
https://bit.ly/3urJw9e
https://spartacus-educational.com/USAhasselquist.htm
https://spartacus-educational.com/USAhasselquist.htm
https://www.nps.gov/people/hans-heg.htm
https://www.nps.gov/people/hans-heg.htm
https://bit.ly/3JpAP3z
https://bit.ly/3rfkYOY
https://bit.ly/3xfr8lZ
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Biography of Thomas Meagher
American Battlefield Trust
https://bit.ly/3Kx7iq1

Thomas Francis Meagher
Encyclopedia Brittanica
https://bit.ly/3O5eQTk

Thomas Meagher

Biography of Peter Osterhaus
The Civil War Muse
https://bit.ly/3ut1kB6

Biography of Peter Osterhaus
Spartacus Educational
https://spartacus-educational.
com/USACWosterhaus.htm

Peter Osterhaus

Biography of Franz Sigel
The Kansas City Public Library
https://bit.ly/3jw6G85

Biography of Franz Sigel
American Battlefield Trust
https://bit.ly/3rhpUmf

Franz Sigel

On the March to Fort Wagner
National Park Service
https://bit.ly/3E9C3Pt

Article on the 54th 
Massachusetts Regiment
National Park Service
https://bit.ly/3jmX6Va

Robert John Simmons

Robert John Simmons
Civil War Wiki
https://bit.ly/3DZimts
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Fearless French Mary
Historynet
https://www.historynet.com/
fearless-french-mary.htm

Biography of Marie Tepe
History of American 
Women Blog
https://bit.ly/38vwGOM

Marie Tepe

August Willich - No Ordinary 
General
The History Engine
https://bit.ly/38u2MdJ

Article on August Willich
Cincinnati Magazine
https://bit.ly/3KwJD98

August Willich
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Introduction (pages 1 - 2)

Lesson One: Lesson Plan – Materials (page 6)

(continued on next page)

Teaching Chinese Immigration 
in the 19th Century: Lesson 
Plans and Resources
https://bit.ly/38R2pKl

Irish and German Immigration 
Overview 
https://bit.ly/3JnoUn3

Irish Mobs Attacking Police 
Officers
https://bit.ly/3NUNIWZ

The Usual Irish Way of Doing 
Things 
https://bit.ly/3uugR3i

Mortar of Assimilation 
Citizenship 1889
https://bit.ly/3746oTE

The American River Ganges 
https://bit.ly/3LRuBez

Lesson One: Educator Notes (page 3)
Gallery Walk of Primary 
Source Images 
https://bit.ly/3vaEmO6

Teaching Immigration and the American Civil War Era

Handout
Print-Friendly Guide to Resources

https://bit.ly/38R2pKl
https://bit.ly/3JnoUn3
https://bit.ly/3746oTE
https://bit.ly/3LRuBez
https://bit.ly/3vaEmO6
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Lesson One: Lesson Plan – Materials (page 6, continued)

Nativism
https://bit.ly/37D9aig

Bravo, Bravo! 
https://bit.ly/3KwDzxB

The Know-Nothings
https://bit.ly/3vbtoI8

Know-Nothing Party 
https://ohiohistorycentral.
org/w/Know-Nothing_Party

How the 19th-Century Know 
Nothing Party Reshaped 
American Politics 
https://bit.ly/37xQ0uj

For links on pages 7-11:
Find QR codes on pages 41-42, under the section "Lesson One: Lesson Plan – Materials."

Lesson One: Lesson Plan – Activities (page 12)
Nativism
https://bit.ly/37D9aig

Teaching Immigration and the American Civil War Era

Irish Whiskey and Lager Bier
https://bit.ly/3KpNK6W

The High Tide of Immigration -  
A National Menace 
https://bit.ly/3v9t3Wl

https://bit.ly/37D9aig
https://bit.ly/3KwDzxB
https://bit.ly/3vbtoI8
https://ohiohistorycentral.org/w/Know-Nothing_Party
https://ohiohistorycentral.org/w/Know-Nothing_Party
https://bit.ly/37xQ0uj
https://bit.ly/37D9aig
https://bit.ly/3KpNK6W
https://bit.ly/3v9t3Wl
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Lesson Two: Lesson Plan – Materials (page 18)
Four Corners
https://bit.ly/3vaEJrY

Armée du general F. Sigel...
https://bit.ly/3KBGOE4

Metropolitan New-York 
Cavallerie!...
https://bit.ly/3xnQxtF

Das Sechste Senatorial...
https://bit.ly/37A6Us8

Spinola’s Empire Brigade!...
https://bit.ly/3E0sXEy

Garibaldi guard!... 
https://bit.ly/3v9aGRF

Primary Source Analysis Tool 
https://bit.ly/3uqIYAG

The Civil War Was Won by 
Immigrant Soldiers 
https://time.com/3940428/
civil-war-immigrant-soldiers/

Deutsche Jäger-Eliten-
Compagnie!... 
https://bit.ly/35ZOpNB

Corcoran’s Irish Legion!...
https://bit.ly/3urPZB0

Teaching Immigration and the American Civil War Era

Lesson Two: Educator Notes (page 15)
Four Corners
https://bit.ly/3vaEJrY

Gallery Walk of Primary 
Source Images
https://bit.ly/3vaEmO6

https://bit.ly/3vaEJrY
https://bit.ly/3KBGOE4
https://bit.ly/3xnQxtF
https://bit.ly/37A6Us8
https://bit.ly/3E0sXEy
https://bit.ly/3v9aGRF
https://bit.ly/3uqIYAG
https://time.com/3940428/civil-war-immigrant-soldiers/
https://time.com/3940428/civil-war-immigrant-soldiers/
https://bit.ly/35ZOpNB
https://bit.ly/3urPZB0
https://bit.ly/3vaEJrY
https://bit.ly/3vaEmO6
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Teaching Immigration and the American Civil War Era

Lesson Two: Extension – Research Project (page 30)
Books by the National  
Park Service
https://www.nps.gov/civilwar/
books.htm

Hispanics and the Civil War
https://bit.ly/38vl6TM

Native Americans and the  
Civil War
https://bit.ly/3jq78EY

Asians and Pacific Islanders  
and the Civil War 
https://bit.ly/3LVMVDa

Historian Recounts Role of 
Chinese Americans Who Fought 
in US Civil War
https://bit.ly/3xyiYW7

Latino Patriots in American 
Military History 
https://s.si.edu/3LT3Kii

“Mulatto, Indian, Or What”: The 
Racialization Of Chinese Soldiers 
And The American Civil War
https://bit.ly/38GhwXb

Hispanic Americans in  
the Civil War
https://bit.ly/35ZODEr

For links on pages 19-25:
Find QR codes on pages 43, under the section "Lesson Two: Lesson Plan – Materials."

Lesson Two: Lesson Plan – Activities (page 26)
Primary Source Analysis Tool 
https://bit.ly/3uqIYAG

https://www.nps.gov/civilwar/books.htm
https://www.nps.gov/civilwar/books.htm
https://bit.ly/38vl6TM
https://bit.ly/3jq78EY
https://bit.ly/3LVMVDa
https://bit.ly/3xyiYW7
https://s.si.edu/3LT3Kii
https://bit.ly/38GhwXb
https://bit.ly/35ZODEr
https://bit.ly/3uqIYAG


The Immigrant Learning Center, Inc. (The ILC) of Malden, MA, 
is a not-for-profit organization that gives immigrants a voice 
in three ways. The English Language Program provides free, 
year-round English classes to help immigrant and refugee 
adults in Greater Boston become successful workers, parents 
and community members. The Public Education Institute 
informs Americans about immigrants and immigration in the 
United States, and the Institute for Immigration Research, a 
joint venture with George Mason University, conducts research 
on the economic contributions of immigrants. For more 
information, visit the website http://www.ilctr.org.

About The Immigrant Learning Center

Sign up to receive 
information about the 
next educator webinar
(https://qrgo.page.link/CSu7f)

Sign up for our 
newsletter for more 
resources like this
(https://qrgo.page.link/cuNNz)

Stay Informed

http://www.ilctr.org
https://qrgo.page.link/CSu7f
https://qrgo.page.link/CSu7f
https://qrgo.page.link/CSu7f
https://qrgo.page.link/CSu7f
https://qrgo.page.link/cuNNz
https://qrgo.page.link/cuNNz
https://qrgo.page.link/cuNNz
https://qrgo.page.link/cuNNz
http://www.facebook.com/ImmigrantLearningCenter
https://twitter.com/ilctr
https://www.linkedin.com/company/the-immigrant-learning-center-inc/
https://www.youtube.com/user/ImmigrantLearningCtr

